FLIP CHARTS
GROUP 1

Readers’ agreed-18

Readers’ disagreed-10

(We looked at meets/doesn’t meet expectations)

Rubric-Eliminate first item-covered by other three

Don’t lump invention/research together

Add consideration of audience/purpose?

Distinctive item is invention-hardly mentioned

Multiple drafts/feedback/recursiveness

Are embedded in each other

Letters kind of a checklist of the topics-is there “truth” to the self-reporting?

Many report understanding, appreciating writing process more

Not supporting points in letter seems to reflect not learning skills!

Invention may be a function of how teacher defines assignment.
(Is it “so basic” they don’t mention it

 Students don’t seem to be able to articulate how they get ideas-not showing up in letters

We need to ask this-how do you….
Reflection Assignment-yes/no

Maybe-they play along, tho some get into it


No way to know or what to trust


Different for the teacher who knows the student as a person
No-show the process-see a whole assignment: invention, mult., drafts, peer review

Yes-Valid b/c it shows they know what it is, only way they know it is they have done it

We could study these to see how they give supporting evidence.  Would be valid b/c they put evidence in the letter itself
Could ask for process stages from reflection letter itself-

Prewriting, drafts 
Would be time-efficient to look at invention-lists, maps, etc. (likewise)

Next time-

Change Rubric, demonstrate awareness, demonstrate use

Have to ask for this in assignment

Rethink list of checkoff items

Invisibility of process b/c of computer??

Letter helps reinforce student understanding of process

Assignment puts words in their mouths-use more general prompt to describe what they learned

Offer scenario-explain to another student what to do to write a paper based on what you learned in 1101

 Would be more difficult to analyze results

GROUP 2

-Student wrote about the formuail essay

-a sense that college content is more/better/harder-they learned something beyond high school (college required more)

-thinking about audience helped them write better

-students felt readings helped them write better papers

-see a connection between reading more and writing better

-students see writing as A)creative, B)work, C)both

-paraphrasing is hard-quoting is more defined

-slippery notion of “citation”, the standard.  Standing for the work of composing

-teach me the “right” form

-felt connection between 1101 and other classes

-they saw doing multiple drafts as worthwhile, but had never done it before (same with peer reviewing)

-noted they weren’t taking time to think an idea though.

-noted the benefit of prewriting activities invention

-valued comparing a personal experience to other (fictional or real) people

-the view that even a “good” paper will have errors


*we see this as a step in the right direction-better than seeing good writing as = to 
good grammar*

 -writing helps me understand myself

-student attitudes toward criticism range, but “scary” “agony” “hate” emerge and sometimes shift to “helpful” “positive”, helps them, they become comfortable

-better at evaluating other people’s writing

-student attitudes toward criticism, feedback, teacher comments, important to their mindset.
-not many examples from papers

-writing is behavior-what you do vs what you think

GROUP 3

HOW TO REVISE REWRITE ASSIGNEMNT

What’s our assessment goal?

What are we assessing?

-student performance

-student time management, motivation etc

-Instructor with ACF effectiveness

-assess for one ACF item (thesis)

Survey of full time/part time fac for ACF #687

(using documentation, etc.) Journalistic citation in 1101 follow by seconf half 1101 essay sample.

What we could look at: 

-Attribution (6d)

-MLA citations (7d) (in text and works cited)

-integration of source(6a-c) materials

-Subordination of source material (7c)
BIG GROUP

Documented writing

Revise ACF to reflect concern with citation/attribution? Argument?

Students’ discomfort with paraphrasing 

How soon do we introduce to the course?

Need to convey to instructors what we want student to get out of 1101

Can they do summary-response?


-make/break in exemptions cases

Where do we teach argument?


-if they don’t understand arg, they see research as cut/paste job

“Let’s make it more than bullshit”

Do we have to have a pre/post design in order to show “outcomes”?

Connections among teaching wr. Process, getting students to shift into new skills in meaningful way. “Advanced skills”

Students beliefs and behaviors are important-then how do they express thru assignments?

Vaild to ask students about what they know/think/believe

Students perceive teachers as idiosyncratic-surprised by the idea that there are standards/conventions

“Portable knowledge”

Reference to national standards

Takes a while for students to realize the portability/importance of what they learn form us

Conventions of argument

Students shop for easiest instructor, w if its “to hard” or “don’t like instructor”

Steering forward

Should finish current assessment project?

Ok if we re-think project entirely?

What are student least prepared for in 1102?  How can we make sure we do a better job in 1101?

Quick eyeball for a lot of the issues related to citation, attribution-doesn’t require deep reading

Any assignment that requires use of sources would fit needs of assessment focus in one portion of ACF

-do this as a bridge
Muddiness of reading all the different variations/assignments

Should we assess something that they have worked on longer?

Can look at “bridge” skills in order to see whether we should introduce earlier

Can do two levels of reading-the “eyeball” version and the deep reading of fewer samples

Vote on next stage of assessment plan 
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